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Lesson Segment: Involving Routine Events 

Design Question: #1 - Communicating Learning Goals and Feedback 
 
Element 2: 
Tracking Student Progress 
 
 

 
A teacher’s growth in using instructional strategies can be tracked along the developmental 
scale. Coaching and growth needs vary for each developmental category on this scale. A 
teacher at the “beginning” level on the development scale has very different needs than a 
teacher at the “applying” level. Therefore, in order to track a teacher’s growth in using this 
strategy, it is important to begin by pinpointing his/her current level of use. 
 
Monitoring for the desired effect of a strategy is a critical component addressed in the 
developmental scale. Monitoring is the teacher act of checking evidence for desired student 
learning of critical content during instruction, which includes student action and teacher 
witnessing of that action. 
 
For this element, the teacher facilitates tracking of student progress on one or more learning 
goals and/or targets using a formative approach to assessment. 
 
The desired effect of this element states that students understand their current status on the 
scale and can articulate their progress toward the learning goal. 
 
Developmental Scale 
Beginning Developing Applying  Innovating 
Uses strategy 
incorrectly or with 
parts missing. 

Uses strategy 
incorrectly or with 
parts missing. 
 

Facilitates tracking of 
student progress 
towards learning 
goals and/or targets 
using a formative 
approach to 
assessment, but the 
majority of students 
are either not 
monitored for or not 
displaying the desired 
effect of the strategy. 

Facilitates tracking of 
student progress 
towards learning 
goals and/or targets 
using a formative 
approach to 
assessment and 
monitors for evidence 
of the extent to which 
the majority of 
students understand 
their level of 
performance. 
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The following scale has been enhanced to demonstrate common mistakes, examples and non-
examples, along with ideas for scaffolding and extended learning. 

 
BEGINNING – Uses strategy incorrectly or with parts missing.  
Some common mistakes include: 

• The teacher does not align assessments with stated goals and scales. 
• The students track grades rather than levels of performance. 
• The teacher inconsistently facilitates tracking of student progress.  
• The teacher asks students to track their progress more frequently than needed for 

students to understand their growth or lack of growth. 
• The teacher does not check if the students own tracking of their progress aligns with 

what students know or are able to do. 
 

DEVELOPING – Facilitates tracking of student progress towards learning goals and/or 
targets using a formative approach to assessment, but the majority of students are either 
not monitored for or not displaying the desired effect of the strategy. 
Some examples of typical, correct use of the strategy include: 

• The teacher uses formative assessments aligned to the levels of the scale.  
• The teacher incorporates multiple opportunities to assess students’ levels of 

performance using a variety of assessment types. Anything that students do 
autonomously that is aligned to a learning target can be used as an assessment to 
track progress. 

• The teacher provides students with charts to facilitate tracking their own progress. 
• The teacher expects students to verify the status of their learning in relation to the 

learning target and determine how to close the gap to reach the learning goal. 
• The teacher has planned stopping points to track student progress and has designed 

a structure for tracking progress. 
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APPLYING – Facilitates tracking of student progress towards learning goals and/or targets 
using a formative approach to assessment and monitors for evidence of the extent to which 
the majority of students understand their level of performance. 
At this point in development, the teacher uses the strategy/technique with increased 
accuracy and fluency while staying focused on student outcome, or desired effect. At the 
“applying” level, the teacher must provide opportunity for students to demonstrate that the 
strategy is having the desired effect – in this case, students understand their current status 
on the scale and articulate their progress toward the learning goal. Planning for the 
implementation of this strategy/technique allows the teacher to identify how he/she will 
monitor for the desired effect. Some examples of monitoring may include: 

• The teacher observes and gives feedback as students’ complete a problem or 
activity associated with a scale level; can also scan the Proof of Achievement 
exercise to verify score. 

• The teacher reads students’ exit slips looking for justification of the identified level of 
performance.  

• The teacher uses one-on-one conferencing to discuss students’ level of 
performance. 

• The teacher circulates and listens to student conversations explaining how what they 
did in class helped them achieve the learning target. 

 
INNOVATING – Facilitates tracking of student progress towards learning goals and/or 
targets using a formative approach to assessment and monitors for evidence of the extent 
to which the majority of students understand their level of performance. In order to do this, 
the teacher scaffolds, extends, and/or creates a macrostrategy as necessary. As a result of 
this, ALL students understand their current status on the scale and articulate their progress 
toward the learning goal. 
Examples of providing unique support to meet the individual needs of all students include:  

• The teacher provides students with clear examples of how different assessment 
types are used to demonstrate proficiency of the learning target.  

• The teacher uses a pictorial flowchart to explain what is required at each 
competency level. 

• The teacher helps students use their assessment data to set short term goals. 
• The teacher color-codes sections of the assessment to align with levels on the scale 

which facilitates correlation between the assessment and the levels of performance. 
• The teacher creates a study guide that describes what students need to know or be 

able to do to move to the next level on the scale.  
 
Examples of extension include: 

• The teacher asks students to create their own assessment tasks for each level of the 
scale. 

• The teacher asks students to self-grade a test or assignment and provide a rationale 
for the grades. 

• The teacher allows students multiple ways to demonstrate their level of performance. 
• The teacher asks students to color-code sections of the assessment to align with 

levels on the scale. 
 


